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Our newsletter Multilogues is now calling for entries for our next issue. Potential columns include the 
following:  
- Guest Teacher’s Column (professional history, teaching philosophies/tips, etc.) 
- Teaching Tips (sharing on effective teaching methods)  
- Resources (effective tools/materials that assist teaching/learning) 
- Research (current research trends related to English language teaching) 
- Activities (school or community activities/events fostering English language learning) 
- Discussion (a pool of ideas involving more than one teacher) 

 
For feedback, column/topic suggestion, and draft submission, please contact us at 
maelt2016@gmail.com. 

MULTILOGUES 
June 2021 

MAELT is now recruiting members! To become a member, please visit  
shorturl.at/giyV3.   
And complete the following steps: 
Step 1: Fill out the registration form 
Step 2: Make the payment (at our events or with a committee member) 
Step 3: Wait for the email confirmation 
All successfully registered members are entitled to a 36-month 
membership (15 June 2021 - 31 December 2023), a membership card, 
free subscription to MÆLT's newsletter, and free admission to future 
events. Please stay tuned for the payment method. 

 
We were in a MAELT meeting in October 2019. “What should be the theme 
of next year’s conference?” I asked. “It’s going to be 2020 next year. What 
about using ‘20/20 vision’ as part of our conference theme?” Sebastien 
replied. MAELT officers loved the idea of 20/20 vision. It was our 5th 
conference and this 20/20 vision was supposed to give us the strength to 
reflect and the vision to move forward. 

We thought we had the perfect theme for the conference, but little did we 
know the year 2020 had a different plan for us. In late January 2020, we were 
ready to celebrate the Lunar New Year. Then all of a sudden, Covid-19 was 
here. Though we had some experience from SARS, we had never had a 
lockdown. We didn’t really know what to expect. 

The quietness in the city was unfamiliar, and the stress we felt was intense. 
Before I had time to digest all that was happening, teachers had already  

 rolled up their sleeves and started making alternative plans for our students’ learning. Teacher A put their 
existing lessons online; teacher B activated the school online learning platform; teacher C organized online 
trainings for their colleagues; teacher D contacted parents and students. I was awed by the swift reactions 
teachers took to “make it work.” At that moment, I understood the essence of being a teacher. Teachers 
may not be frontline medical professionals, but we shoulder the responsibility for our students’ learning. 
This instant switch to online teaching epitomizes Macau teachers’ professionalism and commitment to our 
students. 

Fast forward to 2021, MAELT officers asked: “What should be the theme of this year’s conference?” This 
time around, we have so much we want to express through our theme. We want to send our utmost 
respect to Macau teachers. We want to name every teacher hero we know. However, as much as we want 
to celebrate teachers’ incredible hard work, we also think it is important that we take the time to check in 
with ourselves, to listen to our bodies and our minds, and to see if we are doing okay. That’s how we got 
our theme: “Take a Deep Breath: Improving Well-being and English Teaching.” Taking care of ourselves is 
taking care of our students and our families. 

In June 2021, we can celebrate our 5th+1 anniversary in person to share our expertise and ideas. On behalf 
of all MAELT officers, I would like to thank frontline health workers for battling against the virus, 
government workers for leading us during this pandemic, and teachers like you for keeping our students 
going. We wish you a great conference, and we hope for many more six years to come! 

 

Miranda Ma 
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GUEST TEACHER’S COLUMN 
Problems of language teaching 
with masks                        Charity Sun 

     (School of Dance, Macao Conservatory) 
AS SOON AS school 
closures due to Covid-19 
ended and the students’ 
and teachers’ school lives 
resumed, amongst teachers 
a question emerged: How 
can teaching with masks be 
done smoothly?  
    Although returning to 
in-person teaching would 
not be easy during a global 
pandemic, most 
stakeholders—parents, 
students, administrators, 
and teachers—were tired 
of the unready solutions of 
online schooling. Also, since Macao effectively controlled 
its case numbers, many teachers would admit that teaching 
face-to-face could be done safely and would be more 
preferable to online teaching. The school resumption 
announcement brought a degree of relief to society in the 
nick of time. 
    As everyone returned to school, we all had to deal with 
all types of unprecedented sanitary measures, including 
temperature checks, physical distancing, health 
declarations, and of course mask-wearing. Working with a 
mask on is not something too difficult to endure, unless the 
job you are undertaking is manual work, but teaching 
while masked is tricky.   
    Do you find it hard to breathe when teaching with 
masks? How do you teach students who have hearing 
problems? Which mask is more suitable for class 
teaching? What language teaching activities are still 
effective with masks? How do you demonstrate 
pronunciation?  
    Doctors have informed us that completing daily 
activities while wearing a mask is not a problem. They 
have also suggested that it would be fine to undergo light 
exercises while wearing a mask. While classroom teaching 
may seem tame in comparison to activities such as 
jogging, teachers do find it draining to teach while wearing 
a mask.  
    Before Covid, not only did teachers need to project a 
loud enough and strong enough voice that reached all the 
way to the back of the classroom, but they also had to take 
care of the rapport, engagement and interactivity amongst 
the students. The intense and persistent talking stimulates 
larger consumption of oxygen and results in more rapid 
inhalations and exhalations. Put simply, like exercising, 
you naturally breathe faster and harder when you teach.  
    Now that teachers in all parts of the world have been 
required to teach with masks, not only are teachers faced 
with the challenge of ensuring the usual standard of 
loudness, projection, and coverage of their voice in 
classroom teaching, but they also have to look after the 
intelligibility, audibility, clarity, etc. of their speech. 
Widex (2020), a hearing aids company, suggests that some 

masks can alter the acoustic properties of the speech signal 
that is transmitted, and the reduction in audibility can 
reach around 30% to people with normal hearing. That is 
to say, with the part of their voice muffled by masks, 
teachers have to make an extra effort to speak more 
clearly, more loudly, and more exaggeratedly. It’s no 
wonder teachers are more tired at the end of their lessons 
when they need to teach with masks. Indeed, many 
teachers do not feel comfortable teaching with masks, 
especially when they need to teach two to three 
consecutive classes.       
    However, directives on measures concerning teaching 
with masks are scarce. I have gathered what I believe to be 
relevant and useful information for all teachers to consider 
when they teach while wearing a mask:  
• communication with hearing impaired students who 

rely on lip reading which requires more attention or 
special arrangements (World Health Organisation, 
2020);  

• communicating clearly as the wearers’ voice is muffled 
by masks, making it hard to enunciate certain sounds 
and words clearly (World Health Organisation, 2020); 

• not equating students’ physical and verbal responses 
with their intentions; like teachers, students’ voices are 
also muffled by masks, which can cause potential 
misunderstandings;  

• the discomfort due to the increased resistance to 
airflow which causes harder efforts in breathing that 
resembles doing low- to moderate-intensity exercise 
(Bottoms, 2020).  

• physical education requires inhalations of larger 
quantities of oxygen, but the partially recycled air in 
the masks makes it dangerous for wearers as it may 
reduce cognitive function and increase breathing rate 
(Bottoms, 2020);  

• the discomfort caused by the heat trapped in masks, as 
well as the moisture that grows from breathing, 
speaking, and sweating; some teachers reveal that this 
is felt particularly strongly with summer in full force. 
World Health Organisation (2020) adds that wearing 
masks may even cause skin irritation;  

• difficulty in seeing clearly for people with glasses as 
the lenses are easily fogged up when the top of the 
mask is not tightly sealed with the curve of the wearer’s 
nose;  

• decreased ability to recognise faces and names as 
masks cover a large portion of the wearers’ faces 
(University of South Florida, 2020); not being able to 
recognize faces may affect the rapport between 
teachers and students and young children’s social skill 
development.  

    Being aware of these issues of mask use can improve 
the classroom experience for both students and teachers. 
However, given that the centrality of language teaching 
lies in the four language skills, the quality of language 
teaching remains questionable when two of the four skills, 
speaking and listening, are affected by the problem of 
intelligibility caused by wearing masks.  
    Compared to other school subjects, language subjects 
generally have a higher demand from teachers for verbal 
and visual exemplifications and from students for repeated 
practice. The constraints on intelligibility with masks can 
greatly affect the quality of language classes, especially 
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when pronunciation is involved. Sounds sharing similar 
characteristics are largely muffled. One example can be 
the similarity in the quality of aspirations like the /f/ and 
/v/ sounds, the /s/ and /z/ sounds, /ʃ/ and /ʒ/ sounds, the /d/ 
and /t/ sounds, etc. Another example can be the similarity 
in the quality of lip-spread and lip-roundedness of certain 
vowels /i/ and /i:/. Therefore, with masks, the audio 
blockage of the sounds and the visual blockage of the lips 
make it difficult for students to learn through the teachers’ 
demonstrations. And vice versa, it is difficult for teachers 
to assess their students’ pronunciations. Nevertheless, 
combined with other factors such as students’ shyness and 
uncertainty in pronunciation, foreign language teaching 
and learning can be instantly shifted into a guessing game, 
in which nobody wins. Even though videos and other 
forms of teaching aids can lend a hand, resource 
management is another question to be solved, considering 
the amount of time it takes to find those resources and/or 
the time it takes to create resources from scratch, the latter 
of which many teachers were asked to do following school 
closures.  
    If you happen to be able to relate to the challenges 
mentioned above, you are not alone! Teaching with 
masks—a question seemingly too unimportant to be 
addressed—is somehow discussed among all teacher 
groups around the world. However, in the face of millions 
of people dying, just because a problem is not big enough 
in comparison does not mean that it is not worth raising. 
Without enough attention on mask constraints, it would be 
easy to underestimate the problems involved. As teachers, 
we need to be aware of the challenges of teaching with 
masks. Of course, we are grateful for the measures that the 
SAR government has put in place to allow us to continue 
living our lives much in the same way we did before the 
pandemic. The city will bounce back, and so will its 
people. What has been lingering is that with large-scale 
school closures for global outbreaks of infectious diseases 
such as Ebola, SARS and Covid-19, we cannot help but 
think about planning for the next time disaster strikes. We 
need to ensure the safety of frontline teachers, who care 
about their teaching quality and environment. We cannot 
take their resilience for granted. If teaching without masks 
is not a choice, then we need to think about how to help 
teachers sustain themselves for the long haul.  
    The aforementioned problems are not encountered by 
teachers here in one city only but around the world. In this 
sense, we are united in ensuring education continuity, with 
our faces covered, just as many superheroes do.  
    One of my many favourite face-covering immortal 
superheroes Spiderman once said, ‘No one can win every 
battle, but nobody should fall without a struggle.’ In rising 
up to meet these challenges, we teachers show what we are 
really made of.  
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Teaching is a life devoted to kids, and their future 
is in our hands. I can’t think of any job more 
meaningful than teaching. Many thanks to 
MAELT! You inspire me to ask myself, ‘What do 
I have in store for my students in my lessons?’ 
You have supported me with your helpful 
resources and friendly company. Have a great and 
festive FIVE plus ONE. Cheers! 

Debbie Sou  
English Panel Chair 
Guang Da Middle School 

 
 
It is my delight to extend heartiest congratulations 
to MAELT on its sixth anniversary celebration. 
Throughout the years, I have witnessed the robust 
growth of the community. What makes this 
association unique is that it was initiated by a 
group of dedicated frontline teachers from 
different schools, who have since then organized 
events and annual conferences out of their busy 
teaching schedules. It is highly appreciated. I truly 
feel privileged to witness the association’s 
achievement and advancement. I wish you many 
more years filled with success. 
 
Vivien Chan 
Independent Scholar 
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RESOURCES 
Helping our students achieve 
success: Evidence-based 
vocabulary teaching 

Alice Lee 
(English Language Centre, University of Macau) 

AS OUR MAELT vice president Trevor Ho wrote in our 2016 
newsletter, language teachers know first-hand how 
important vocabulary acquisition is in the process of 
language learning. Below are a few reminders of the 
importance of vocabulary learning: 

1. English language learners (ELLs) need to know 
between 95-98% of the words in an academic text 
to be able to understand it (Nation, 2006).  

a. Implication: To reasonably expect 
students to correctly guess the meaning of 
one word in a 100-word text, they need to 
know the other 95 to 98 words. 

2. Nation (2006) further shows that readers need to 
know at least 8,000 words to understand academic 
English texts. On average, ELLs entering university 
know between 2,000 – 4,000 words (Laufer, 2017). 

 
In terms of effective vocabulary teaching, focusing on input 
and instruction may be common among English teachers. 
However, Laufer (2017) suggests that ELLs can effectively 
learn vocabulary through appropriate “involvement” as well 
(p. 6). With input, teachers choose appropriate texts, keeping 
in mind point 1 in the above. Vocabprofiler tools on 
www.lextutor.ca can systematically provide vocabulary levels 
of any text. With instruction, teachers can teach affixes and 
root words to make vocabulary learning more systematic. 
Laufer and Cobb (2019) demonstrated that the following 
affixes occur frequently in academic texts: ~ly ~ion ~age ~al 
~er ~ity ~ic ~able un~ re~ ~y ~ive. As such, teachers can 
choose appropriate academic texts for input and spend more 
time helping students learn these affixes since they are likely 
to repeat. Bryant (2017) provided an example of teaching 
students the root word struct-, which can ease student 
learning of destruct, instruct, construct. Additionally, Laufer’s 
(2020) study found that students who have inferencing skills 
increased their comprehension rate, so teachers should 
include this skill in their lessons (see Helpful Tools 3). 
Involvement means that teachers should design tasks that allow 
ELLs to create meaningful output of the target vocabulary. 
Comparing the effectiveness of cloze exercises and 
composition to help students recall vocabulary, Zou (2017) 
found that the former was the least effective while the latter 
was the most effective. One possible vocabulary-driven 
composition task could be to ask students to write a cohesive 
paragraph using topic-based target vocabulary. Teachers can 
provide words with different parts of speech to increase 
student manipulation of the target vocabulary. While the gap 
between how many words our ELLs know and how many 
more they need to know may be large, we can try to 
implement the three ‘I’s of vocabulary learning to help close 
this gap.  
 
Helpful Tools 

1. To find out how many words your students know: 
https://my.vocabularysize.com/ 

2. To get the vocabulary profile of a text: 
https://www.lextutor.ca/ (choose vocabprofilers) 

3. Kispal’s (2008) report contains specific inferencing 
strategies that can be adapted for classroom use.  

4. If you work on MS Word, you can retrieve 
“readability statistics” on your document. (The 
image below shows the statistics for this article as 
an example.) 
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RESEARCH  
Speaking English is like dating: 
Boost and keep the passion in 
different contexts 

Riko Lei  
(Undergraduate student 

Beijing Foreign Studies University) 
Alan Chan  

(Instructor of the English Language Centre 
University of Macau) 

 
DESPITE THE INTENSE desire to ‘establish a better 
relationship’ with oral English, many a times EFL learners 
fail to deal with the accompanying embarrassment, 
discomfort and unease. With the fear of making mistakes, 
they quite often have poor motivation and eventually ‘fall 
out with’ English. Therefore, it is not rare to see an EFL 
learner receiving a decade of formal English education 
ends up speaking in a way that resembles a ‘foreign baby’ 
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beginning to talk. In view of this knotty issue, we feel 
prompted to dig into different speaking contexts and find 
out the exclusive properties in them in the hope of 
providing advice on how EFL learners can feel more at 
ease when speaking English. This article aims to shed light 
on the change of English speaking motivational level of 
EFL learners in on-spot face-to-face, online synchronous 
and online asynchronous mode (hereafter referred as F2F, 
Syn, and Asyn respectively), as well as the related 
influential factors. While F2F replicates the features of 
traditional daily conversations, the two online modes are 
endowed with new qualities. Syn involves the 
simultaneous participation of interlocutors (Romuszowski 
& Mason, 2004), in which face-time applications are 
utilized. In the case of Asyn, conversation occurs in 
delayed time without synchronization (Johnson, 2006), 
making use of social media such as WeChat and Facebook.  
 In the fall of last year (2020), we gathered 20 
voluntary college Chinese EFL learners to join an English 
speaking practice for half a year. Having divided into three 
groups with the aforementioned speaking practice modes, 
they practised once a week and filled in an adapted 5-point 
Likert scale questionnaire for measuring their speaking 
motivation before and after all practices. To our 
disappointment, the participants did not show a very 
desirable motivational increase after the practices. In the 
study, the motivational level of F2F increased slightly by 
1.4%, while the Syn and Asyn actually decreased by 5.6% 
and 2.5% respectively. It can be seen that speaking 
motivation was hard to maintain in online platforms, and 
it did not thrive significantly in a face-to-face practice 
mode either. The influential factors behind their 
unexpected change in motivational level drew our 
attention, and further prompted us to conduct a follow-up 
semi-structured interview. From the participants’ 
responses it can be seen that, just like dating sites, each 
practising mode entails strengths and weaknesses, either 
motivating or demotivating the learners. The table below 
shows the most representative features of the three modes.  

 
Groups Motivating factors Demotivating factors 

F2F Enjoyable atmosphere 
Frequent interaction 

Inflexibility 
Fast pace 

Syn Flexibility 
Simulated immediacy 

Technical issues 
Embarrassment 

Asyn Flexibility 
Attention to accuracy 

Lack of immediacy 
Lack of interaction 

  
In F2F context, participants enjoyed the friendly 

atmosphere that enabled them to have adequate interaction. 
This mode, however, required a regular arrangement of 
location and meeting time, which could cause a great level 
of inconvenience. In addition, the fast pace during the 
conversation demotivated interlocutors occasionally. 
Regarding the online modes, temporal and spatial 
flexibility were found to be the booster of motivation, 
which allowed more space for learners’ adaptation during 
the speaking practice. For example, Syn simulated the 
immediacy of face-to-face conversation, leaving 
participants the impression of a close interaction; yet the 
technical problems such as delayed internet deterred their 
impetus, and the use of camera also embarrassed the 
participants. Asyn, though lack of instantaneity and 
interactivity, demonstrate the power to direct participants 

to ponder over their language. The noticeable change in 
their accuracy served as a positive reflection of their 
progress, hence a higher motivation. 
 The above reflections lead us to a practical 
question: what can we do to maximize the effects of the 
various modes? Just like cultivating a relationship, EFL 
learners are recommended to make clear their own needs, 
evaluate the gains and losses of each mode and choose the 
most suitable environment for a ‘date’. If one wants speedy 
development of ‘relationships’, in other words, efficiently 
trains the impromptu reaction within a short period of time, 
F2F is the best choice. However, they will have to endure 
the inconvenience brought by the inflexible time and 
location. For people who are occupied with work in life, 
online modes could be better choices. One might turn to 
Syn for a desirable simultaneous interaction without 
locational constraints. In this mode, the collaborative 
dialogue is more foreseeable than in Asyn, which cultivates 
a higher degree of scaffolding (Zeng, 2017). With more 
time allowed for preparation, Asyn is beneficial for 
fostering more precise grammar and wording. Some 
researchers also agree with the positive impacts on error 
commitment (e.g. Rahimi & Tafazoil, 2014). In spite of the 
decreasing motivation in online modes, we should not 
neglect the advantages that help push and sustain the 
enthusiasm of speaking practices, for example, the use of 
technology is proved to enhance motivation for less 
threatening atmosphere (e.g. Alamer & Khateeb, 2021; 
Harris et al., 2016). 
 In the modern world, English speaking skills are 
often considered a direct reflection of English proficiency. 
We value the advantages brought by the familiar offline 
oral interaction, yet at the same time hug the motive 
boosters following a novel, virtual form of speaking 
practice. The distinguishing features in each mode serve to 
fulfil specific goals in a particular setting and scenario, 
some of which highlight the ideal air in a date whereas 
others emphasize distance for flexibility. Making sensible 
choices and adaptation, more often than not, generates the 
momentum for the transformative and long-term benefits 
in ‘our relationships’ with English speaking. 
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CHECKUP 

How’s life during COVID? 
 
 

 

 

 

In order to balance work, life and parenthood, not only is 
it fundamental to make a schedule to keep track of 
deadlines and appointments, but it is also important to 
increase productivity.  My way to improve efficiency is 
to put away my mobile phone while I am at work and 
stop multitasking as the shifting back and forth between 
tasks actually reduces productivity. Besides that, I will 
have my teenage son do chores together with me. In this 
way, my workload is alleviated, and I can take this 
opportunity to bond, chat, and get updates about his 
school life. Lastly, I would spend around 5 minutes to 
stretch after every hour of sitting to relieve my tight 
muscles. Time is precious, so it is vital to make the most 
out of it and use it wisely. 

Teresa Lam 
Senior Instructor 
English Language Centre 
Faculty of Arts and Humanities 
University of Macau 

 

WORKSHOP REFLECTIONS 
Review of MAELT Online Social 
Media Workshop  

Josefina Chao 
Premier School Affiliated to Hou Kong Middle School 

THANKS TO MAELT for the exciting online workshop. It was fun 
and productive! The workshop helped remind teachers why their 
teenage students spend so much time on social media. The 
“emotional experience (something which is closely related to them)” 
students get from using social media is an experience that language 
teachers should tap into and integrate into their teaching. During the 
workshop, participants had many opportunities to share their 
teaching experiences, which was invaluable.  
    Among all of the interesting teaching ideas mentioned, I was the 
most impressed by the authentic usage of hashtags (#) in students’ 
creative writing. Students were asked to post a “theme picture” with 
captions and hashtags. Although it sounded simple, the idea 
motivated students to write, and what’s more, they saw themselves 
as writers. With hashtags, students were sharing their content to real 
readers, and those readers could respond. These types of real-life 
experiences are difficult to replicate in the classroom, but through 
the magic of hashtags, students could interact with the outside world 
in English.      
    As English teachers, we are always looking for strategies to 
motivate our students. However, what we need more is a platform to 
connect and share our experience with each other. Teachers can 
benefit from sharing their experiences and feelings with each other. 
This type of sharing is an integral part of being a teacher. I want to 
thank MAELT again for providing the opportunity to be a learner in 
this workshop. After this exchange of ideas, teachers are fired up 
again. MAELT is certainly a wonderful platform where I have 
reignited my passion for teaching.  

ACTIVITIES (I) 

A Cookery Workshop for English 
Learning        

Yoyo Hong 
Sacred Heart Canossian College (English Section) 

SIZZLING AND CLINKING, the sounds of a buzzing kitchen 
took hold of Sacred Heart Canossian College (English 
Section) one day. Students were cracking eggs, measuring 
soy sauce, and kneading dough, all of which were ordinary 
procedures one can immediately associate with a cooking 
lesson. However, what was unusual was the language they 
were using – yes, it was English. For the first time in 
students’ lives, their English lesson had been moved from 
an orderly classroom to a hectic kitchen. 
    In this battlefield, everyone took charge of a duty 
indispensable for bringing an appetising dish to the table. 
‘Can you hand me the, eh, mixer?’ 
    ‘Let me make the sunny... sunny-side-up egg.’ 
Sometimes, students struggled with naming certain 
kitchen appliances and even became a bit perturbed when 
they could not fully express themselves. None of these 
negative reactions, however, discouraged them from 
searching for a word that slipped their mind or from 
thinking of a substitution which could do the trick. As an 
English teacher, I was thrilled to see my English 
Enrichment students enjoying the truest taste of English as 
a means of communication. 
    More often than not, students’ use of English is trapped 
in classroom settings. When teachers and students alike are 
trying to perfect their grammar and expand their 
vocabulary, the purpose of using English is overlooked. In 
this cookery workshop, students were given a clear task 
accompanied by specific communication goals. Through 
this task, students were able to see English not as a subject 
to be learned and memorized but a meaning-making, 
meaning-negotiating tool that sparks creativity and 
inspires potential poets.       
    Thanks to the IFT faculty chefs of Culinary Arts 
Management Programme, the cookery workshop was 
successfully held. At the end of the day, students took 
home not only some mouth-watering pork Minchi and 
Bicho-Bicho but also the fun of using English. They left 
the workshop craving for another collaborative learning 
activity. 

DID YOU KNOW? 
MAELT has a new look!   

All credit goes to Carmen Lei, 
MAELT’s Managing Director.  6 



ACTIVITIES (II) 
The Value of Debate in an 
English Curriculum 

Lei Ka Man, Carmen 
Sacred Heart Canossian College (English Section) 

DEBATE IS AN indispensable part in the English 
curriculum. Debate is about language output (speaking and 
listening), factual accuracy, critical thinking, logical 
consistency, material selection, citizenship, manners, and 
emotional appeal. Debate develops in students not only 
skills but also knowledge. Debate helps students build 
confidence and offers them opportunities to work with 
others. Conducting a debate in class is quite time-
consuming, but it is well worth the effort. 
    I have tried an in-class debate in a 70-minute lesson. 
First, I write a controversial motion on the board. Students 
are given iPads with ten minutes to research the topic and 
prepare logical arguments. A set of traffic light cards is 
distributed to each student. The red card signals 
disagreement, the green agreement, and the yellow 
indicates a fair point. Next, I divide the class into the 
affirmative team and the opposing team. Each student has 
to speak at least once, and suggested points cannot be 
repeated. Each suggested point is also evaluated by other 
students through the traffic light cards. The debate kicks 
off with a volunteer from the affirmative team to present 
arguments in support of the resolution. Then, the first 
speaker from the opposing team presents arguments 
opposing the resolution. Students from each side take 
turns. While they are listening, they have to take notes for 
rebuttals and counter arguments. During the whole 
process, I am merely a facilitator and observer. At the end 
of the debate, I debrief everyone on the process and reflect 
on the students’ performance.  
    Debate itself indeed is an attitude, and it embraces life 
philosophies. To me, it mirrors the rules of life. Firstly, we 
must grab every possible chance to persuade our opponent. 
Secondly, we might think of good and practical ideas; yet, 
those ideas might be conveyed by others, and we have to 
think of alternatives. Moreover, people may 
misunderstand what we have said, and they will continue 
questioning our points. In addition, emotions always affect 
how we behave or what we say. If we are too emotional or 
anxious, it will affect our performance. That’s life. 
    I have shared my points of view about debate with some 
past students including Ms Jenny Wong, Ms Kitty Kwok 
and Ms Sindy Leong. In light of my sharing, they have 
come up with more life rules. It is crucial for us to 
communicate with our partners well and do the best for the 
team. Sometimes, we might have to forgo our self-interest 
to ensure an optimal outcome. Sadly, we might have to 
argue in favor of ideas that we do not believe in, and we 
are forced to think from different perspectives. We 
actually need to react quickly in a debate; it is not pure 
memorisation. There is no easy way out. We have to be 
fearless and learn to accept failure. Sometimes we have to 
keep going even though we are in a difficult situation, and 
we have to complete the journey with metaphorical blood 
and sweat but real tears.  
    In a curriculum, debates enhance knowledge, practise 
skills, and develop value. More importantly, debates allow 

exposure to social issues and connections to our real 
world. William Penn once stated, “In all debates, let truth 
be thy aim, not victory, or an unjust interest.” These skills, 
manners, and openness will certainly help our students 
become well rounded individuals and responsible citizens. 
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Our newsletter Multilogues is now calling for entries for our next issue. Potential columns include the 
following:  
- Guest Teacher’s Column (professional history, teaching philosophies/tips, etc.) 
- Teaching Tips (sharing on effective teaching methods)  
- Resources (effective tools/materials that assist teaching/learning) 
- Research (current research trends related to English language teaching) 
- Activities (school or community activities/events fostering English language learning) 
- Discussion (a pool of ideas involving more than one teacher) 

 
For feedback, column/topic suggestion, and draft submission, please contact us at 
maelt2016@gmail.com. 

MULTILOGUES 
June 2021 

MAELT is now recruiting members! To become a member, please visit  
shorturl.at/giyV3.   
And complete the following steps: 
Step 1: Fill out the registration form 
Step 2: Make the payment (at our events or with a committee member) 
Step 3: Wait for the email confirmation 
All successfully registered members are entitled to a 36-month 
membership (15 June 2021 - 31 December 2023), a membership card, 
free subscription to MÆLT's newsletter, and free admission to future 
events. Please stay tuned for the payment method. 

 
We were in a MAELT meeting in October 2019. “What should be the theme 
of next year’s conference?” I asked. “It’s going to be 2020 next year. What 
about using ‘20/20 vision’ as part of our conference theme?” Sebastien 
replied. MAELT officers loved the idea of 20/20 vision. It was our 5th 
conference and this 20/20 vision was supposed to give us the strength to 
reflect and the vision to move forward. 

We thought we had the perfect theme for the conference, but little did we 
know the year 2020 had a different plan for us. In late January 2020, we were 
ready to celebrate the Lunar New Year. Then all of a sudden, Covid-19 was 
here. Though we had some experience from SARS, we had never had a 
lockdown. We didn’t really know what to expect. 

The quietness in the city was unfamiliar, and the stress we felt was intense. 
Before I had time to digest all that was happening, teachers had already  

 rolled up their sleeves and started making alternative plans for our students’ learning. Teacher A put their 
existing lessons online; teacher B activated the school online learning platform; teacher C organized online 
trainings for their colleagues; teacher D contacted parents and students. I was awed by the swift reactions 
teachers took to “make it work.” At that moment, I understood the essence of being a teacher. Teachers 
may not be frontline medical professionals, but we shoulder the responsibility for our students’ learning. 
This instant switch to online teaching epitomizes Macau teachers’ professionalism and commitment to our 
students. 

Fast forward to 2021, MAELT officers asked: “What should be the theme of this year’s conference?” This 
time around, we have so much we want to express through our theme. We want to send our utmost 
respect to Macau teachers. We want to name every teacher hero we know. However, as much as we want 
to celebrate teachers’ incredible hard work, we also think it is important that we take the time to check in 
with ourselves, to listen to our bodies and our minds, and to see if we are doing okay. That’s how we got 
our theme: “Take a Deep Breath: Improving Well-being and English Teaching.” Taking care of ourselves is 
taking care of our students and our families. 

In June 2021, we can celebrate our 5th+1 anniversary in person to share our expertise and ideas. On behalf 
of all MAELT officers, I would like to thank frontline health workers for battling against the virus, 
government workers for leading us during this pandemic, and teachers like you for keeping our students 
going. We wish you a great conference, and we hope for many more six years to come! 

 

Miranda Ma 

mailto:maelt2016@gmail.com

